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Kompleksa snieguma vertesana — no
merka lidz rikam

Liga Cakane
Vertet, lai macitos
Cesis 21.09.2017.

0

R et
Y . A
<% 4 ~ -




Macisanas merkis
dzila izpratne, zinasanu un prasmju lietosana
nepazistamas situacijas
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DOMASANAS LIMENIS:
Man ir vairakas svarigas
domas (idejas) par ...

VIRSPUSEJA MACISANAS

DOMASANAS LIMENIS:

Man ir viena svariga doma (ideja).

VARDI, KAS RAKSTURO PRASMES: y E VARDI, KAS RAKSTURQ PRASMES:
Nosauc, pazist, cité, ievieto, Klasificé, sarindo, apvieno,

iegaume, veic vienkarsu procedru. viens apraksta, uzskaita, flustre,

nav struktdras _ R C » .
struktirelements vairaki nesaistiti ieskicé, atlasa, risina algoritmu....

struktdrelementi

DZILA MACISANAS

DOMASANAS LIMENIS:

Man ir vairakas svarigas domas (idejas), es varu
tas sasaistit savd starpd. Spéju visparinat dotaja
vai pieredzetaja konteksta.

DOMASANAS LIMENIS;

Manas domas saistitas ar jaundm
idejam; varu paskatities uz tam jaund un
atskirigd veidd Spéju visparinat jaunas
situdcijas.

VARDI, KAS RAKSTURO PRASMES:

Analizé, pielieto, argumenteé, salidzina/pretstata,
Kritizé, skaidro célonus, integré, secina,
konstrue.

Prognozé, risina problemu...

struktirelementi, a

saistiti kopéja struktdra papladinata
abstrakcija

VARDI, KAS RAKSTURO PRASMES:
Rada, visparina, veido hipotézi, reflekte,
teoretize, rada formulu, izveido, izgudro




Macisanas merkis
dzila izpratne, zinasanu un prasmju lietosana
nepazistamas situacijas

Ka skolens to sasniedz & demonstre?
kompleksi uzdevumi

Sasniedzamie rezultati - aizvien kompleksaki gan
standarta, programmas limeni, gan stundas
limeni P
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Kognitiva

darbiba

Meta-
kognitiva




Kompleksums
A

>
Jauna situacija

elementi



Macisanas merkis
dzila izpratne, zinasanu un prasmju lietosana
nepazistamas situacijas

Ka skolens to sasniedz & demonstre?
kompleksi uzdevumi

Ka skolens zina, cik labs ir sasniegtais rezultats?




Jautajumi, uz kuriem macoties jasanem atbildes:

e Kas izdodas, ko esmu iemacijies, cik dzili,
kadas situacijas spéju rikoties?

e Kas pagaidam vél neizdodas pietiekami labi?
e Ka tikt talak?
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Formulésim snieguma uzlabosanai noderiga
vértésanas rika nosacijumus

lzveidosim kritériju un snieguma limenu
aprakstu konkréetai prasmei

Apspriedisim sada vértésanas rika izmantosanas
lespejas




Macisimies jaunu prasmi!

* https://www.youtube.com/watch?v=ym6vB-
9XQcQ

* https://www.youtube.com/watch?v=BrFrQrz
W-8U
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https://www.youtube.com/watch?v=ym6vB-9XQcQ
https://www.youtube.com/watch?v=BrFrQrzW-8U

Ka sakt lietot snieguma limenu aprakstus

e |zlasi! (Ka var sakt lasit?)

e Atzimé ar zalu krasu formuléjumus, kas
saprotami, dzive vares ieraudzit un saprast, ka
tas ir tas.

* |lemarkeé ar zilu krasu formuléjumus, kur
nepieciesams skaidrojums, kas mulsina, ...

* Dalies grupa ar 1 zilo un 1 zalo piemeéru.

* Atrodiet skaidrojumu vai dodiet kopigai
apspriesanai neskaidros formuléjumus.

e Kads ir nakamais solis apraksta Iietoéanai?’
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Kadam jabut labam kritériju un snieguma limenu
aprakstam?

Grupa formuléjiet 3-4 nosacijumus!
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Parada, ka zinasanas un prasmes pakapeniski
attistas macisanas laika

Prasmes, izpratne, zinasanas tada seciba, ka tas
tipiski pieaug

Tiek aprakstits ne tikai idealais sasniedzamais
rezultats, bet cels uz to

Skaidri saredzama izaugsmes iespéja
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Kapéc butu labi prast veidot kritériju un
snieguma limenu aprakstu?




Tuvojos Lietpratejs
meistaribai

Saskatu Salidzinu - Grupé€ju péc Grupeéju, pats Klasificéju -
(nosaucu, saskatu dotam izvélos veidoju
aprakstu) (nosaucu, pazimem (formuléju) saistibu,
objektu, aprakstu) (apvienoju pazimi, no sakaribas,
paradibu, kopigo, objektus, Ipasibu pakartojumu,
procesu, vienado, idejas, ... ar kopuma attiecibas
notikumu, ... hdzigo, vienadam izdalot starp
Ipasibas. atskirigo, IpasSibam; butiskako. grupam.
Atlasu Ipaso. [idzigus).

objektus ar

noteiktu

Ipasibu

/pazimi.

ituacijas sarezgitiba (objektu skaits, pazimju skaits; reali, abstrakti, )“

N
Y Y AN



Use of the Collaboration Rubric
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Working interdependently as
a team

Learners either work individually on learning
tasks or collaborate informally in pairs or

" groups but do not really work together as a

" team.

" Learners may discuss some issues or content
" together, but skip over impertant substantive
" decisions {such as how the process will be

* managed), which has significant adverse

* impacts on how well the collabaration warks.

" for the group to achieve its waork, At this

" level, tasks may not be well matched to each
° individual's strengths and expertise, and

* group members’ contributions may not be 1
- equitable. 1
° Learners are starting to make some decisions ~
- together, but may still be lzaving the most 1
- important substantive decisions to ane or "
- two members. -

: Learners work together in pairs or groups and

are responsible for completing a task in order

Learners decide together how to match tasks
to the individual strengths and expertise of
team memiers, and then work effectively

" together in pairs or groups. Learners involve

all members in making joint decisicns about
an important issue, problem, or process, and
daveleping a team solution.

_ Leamers can articulate how they wark
tegether in a way that is interdependent and

" uses each person's strengths in the best

" possible way te make sound substantive

“ decisions and develop ideas and solutions.

" Interdependent teamwork is clearly evident

" in that learners' contributions are woven

° together to communicate an overarching idea

and/or create a product.

. Learners demenstrate a highly effective and
synergistic approach to working

" interdependently in a way that not only

" leverages each member's strengths but

* provides opportunities for each to build on

* those strengths and leam new skills.

" This includes ensuring that substantive

* decisions are discussed at a deep level that

* ensures each team member's strengths and

- perspectives are infused to come to the best

- possible decision that benefits all.

Interpersonal and team-

: Although learners may help each other on

. Learners report and demonstrate a sense of

: Learners demenstrate not only goed

Learners can clearly articulate how jeint

: Learners take an active responsitility, koth

imtercultural skills

_ about themselves and how their behavior

_ affects others. They tend to see things only
from their own perspective. In some cases,
this may imhibit their ability to form positive

- relationships.

- emoctions and viewpoints differ from their
: own.

. they are, where they fit in the world, and how _
_ their behavior affects other peaple. This self-

@wareness is starting to provide a base for
better understanding of how other people’s

are and whera their own perspective comes

_ from. Self-awareness and listening skills allow _

them te better understand and empathize
with the emotions and viewpoints of others,

- moving beyond “tolerance” or ‘acceptance’ to
- genuinely valuing perspectives guite different

- fram their own.

_ understand where their own perspective
comes from and how it differs fram athers’.
They listen carefully, empathize with the
emotions and viewpeints of others, and use
- thase to enrich their own leaming. As a team
= member, they work affectively in ways that

- suppaort, encourage, challenge, and grow nat
- just themselves, but others as well.

related skills tasks that contribute to a joint work product  collective ownership of the work and show interpersonal skills and collective ownership responsibility for the work and its product or  individually and collectively, for ensuring that
" or gutcome, interpersonal and team-related  some interpersonal and team-related skills. of the work; an active sense of shared " outcome pervades the entire task. Strong " the collaborative process works as effectively
" skills are not yet evident. Learners do notyet * The focus is on achieving a common or joint  * responsibility is alse evident. From beginning ~ skills in listening, facilitation, and effective " 3z possible, that each person’s ideas and
* demaonstrate a genuine sense of empathy or  * cutcome, product, design, response or ° to end, the team listens effectively, ° teamwork ensure that all voices are heard * expertise are used to maximum advantage,
* a shared purpose for warking together. - decision, but at this level the key decisions ° negotiates and agrees on the goals, content, - and reflected in the ways of working or work  * and that each work preduct ar cutcome is of
@ - may be taken or dominated by ane or two - process, design, and conclusions of their - product. - the highest possible quality or value.

members. wiork.
Social, emotional, and . Learners have a basic sensa of awareness . Learners have a growing awareness of who . Leamers have good awareness of who they . Leamners have a strong sense of salf, _ Learners hawe highly developed social and

_ emotionzl skills grounded in a clear sense of

_ their individual and cultural identity. They
communicate well acrass cultures and
disciplines, work effectively in teams, and

- form positive relationships. The skills they

- have developed in perspective-taking and

- empathy, understanding someone elsa’s

- perspective — and changing their behavior as.

- 3 result = clearly enhance team functicning.

Leveraging Digital

. Althaugh learners use some digital elements

_ for the task, these were very “surface level’

_ and did not substantially contribute to the
quality or output of the cellaboration,

. Learners used digital opportunities to
. facilitate shared ways of working, in ways
_ that could not have been done otherwise,

" significantly deepenad the collaborative
" process.

although they are unlikely to have

. Learners used digital aspects effectively to
. encourage interdependent work, speed up
_ feedback, accelerate innovation cycles, and

deapen the nature of the collaboration

° among members,

. Learners can clearly articulate how infusing a

_ digital element has facilitated

_ Interdependence, deepened the nature of
the collzberation, built a better sense of

* shared responsiility, and improved the

* team's ability te make substantive decisions

* together.

. Learners usad digital elements ubiguitoushy

. throughout the task in powerful ways to

_ deepen the guzlity of collabaration and
encourage innovatien. Learners can articulate

" in detail about how each digital element has

" accelerated and enhanced the team’s

* learning and can apply that understanding te

| new and different contexts.

challenges

Managing team dynamics and ! Learners mishandle team challenges in ane of ! At this level, learners still need guidance to

1 two ways:
R {a) They get deeply invested in their own

¥ viewpoint, lack the empathy to hear or learn
¥ from others, and have difficulty suspending

1 judgment te genuinely listen to others’ views;
Iar

1 ) They aveid cenflict by deferring te others’
¥ views instead of sharing their own or will

I change their views quickly in the face of

1 inappropriate peer prassure.

New Pedagogies for
Deep Learning

A GLOBAL PARTMERSHIP

1 their perspective and discussing any
1 differences. They are onky just beginning to 1
§ own viewpoints, listening to and learning

forge and maintain positive working 1

dig beneath those differences to identify

1 what underpins them, which makes it difficult

to resolve issues effectively and without
unnecessar conflict.

team, although they are likely to need halp

I relaticnships and to resist inappropriate peer I with conflict resolution, inappropriate peer
1 pressure. They are starting to take a mare ]
1 considered appreach to dealing with 1
1 disagreements, asking each member to share 1 to identify what underpins their own and
3 others” points of view. They are getting better | They are becoming skilled at exploring

pressure, and other challenging issues from
time to time. They are developing the ability

at clearly and respectfully expressing their
from athers. They still need to batter “pick

their battles” in order to ensure in-depth
discussion on relativelv minor isswes doesn’t

I eamers generally work quite effectively ina | Leamers are more skilled at identifying what

1 underpins their own and others’ points of

1 view. They “pick their battles” in deciding

1 what ta debate. They are building both

1 courage and clarity to express their own

1 viewpaoints, listen to and learn from others.

1 different opinicns in ways that contribute to
} the learning of others without halding up
| team progress.

1| earners have a deep understanding of what
I underpins their own and others’ points of

I view, the courage and clarity to effectively

I express their own viewpoints, and the

1 empathy to hear and learn from others, They
1 respectfully explore different opinions in

1| ways that enrich both their own and others”
1 learning and thinking and allow the team to

j mowve forward in the direction that the taam
1 identifies.




Sandy Bay Infant School K-2
Collaboration Deep Learning Progression

Summary: Work interdependently and synergistically in teams with strong interbersonal and team-related skills including effective management of team dynamics
and challenges, making substantive decisions together, and learning from and contributing to the learning of others.

Dimensions

Limited Evidence

. Emerging

Developing

. Accelerating

. Proficient

Working
interdependently
as a team

Interpersonal
and team-
related skills

Social,
emotional, and

intercultural
skills

Learners:

(O Work alongside or with
other students.

May help others.

Have a basic awareness
of how their behaviour
affects others.
Developing skills to
work together for a
shared purpose.

See things from their
own perspective.

Can listen and learn
from others.

o o O 00

Learners:
(O Work in pairs or a
group and take
responsibility for
completing a task so
that the group
achieves its work.
Listen to others’
ideas.
Take turns and offer
contributions
Make some decisions
within the group.

O O O

Learners:

(O Work in pairs or a
group and decide
together how to
match individual
strengths with tasks
so that the group
achieves its work.
Involve all group
members in making
the most important
decisions.

(O Listen effectively.

O

Learners:
(O Are able to explain
what is required by
each group member
to produce a
collaborative
outcome.
Ensure that
everyone’s voice is
heard and that all
group members
contribute to the final
work product.

Learners:
(O Work with others so
as to maximise their
strengths.
Understand the
process of
substantive decision-
making.
Demonstrate
empathy to hear and
learn from others.
Communicate well
across cultures,
explore perspectives

O

New Pedagogies for

Deep Learning

A GLOBAL PARTMERSHIP




OCSB Adapted NPDL Deep Learning Progressions

To Support Stud

nt Self-Assessment, Feedback, Reflection and Goal Setting

Adapted Citizenship Deep Learning Progression for The Grade 2 Beauty Project ~ St Gabriel, OCSB

DIMENSION
SKILL

Emerging

A global perspective

Understanding of
diverse values and
worldviews

Genuine interest in
human and
environmental
sustainability

Using Technology
(Leveraging Digital)

I know about me, my

family, and my friends. |
am mostly interested in
things that | care about.

RR%%

I am mostly interested
in my own ideas. | don't
usually think about
other people’'s ideas

yet.

L, §

gi\Y

| should think more
about taking care of our
earth and being kind to

others.
% -

| know that | can use
computers and tablets
or other devices to learn
more about the world.

%g

| am starting to learn
about my school,
neighbourhood, and local
community. | am
beginning to show
interest in the things that
other people care about.

| am starting to listen to
and think about other
people’s ideas.

If | get some help, | can
think of ideas to help
take care of our earth
and to be kind to
others.

| use technology to learn
more about the world
and help me understand
more about the
differences and
similarities in people.

I am interested in the
problems people in my
local community
experience.

| understand that other
people are different
than me and might
have different ideas
than mine.

| am starting to think
about ways to care for
the earth and to care
for others.

| use technology to help
me understand more
about people from
around the world and to
think about fairness.

—

Accelerating

I am thinking about how
to help people in my
community. | am
beginning to make a
plan to help.

| understand that other
people are different
then me and | am
curious to learn more
about them and their
lives.

I know it is important to
take care of our earth
and to take care of
each other. | think
about ways to be kind
to the earth and to
other people.

| use technology to
gather information and
think about ideas to
make the world a more
fair and beautiful place.

A T
- -
—
———
Proficient

I am doing something to
help people in my
community and other
places in the world.

| know that even
though people in the
world can be different
than me, they can have
problems too.

I know that taking care
of our earth is
important. | make sure
my actions add beauty
to our world and help

restore other j

| use technology to help
me to learn, connect,
communicate and
collaborate with other
people about ways to
help make the world a
more fair and

beautiful

place.
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Ka vienas klases skolotaji strada, lai
uzlabotu skolenu prasmes

Pamatskola T

Sagaidamais skolénu rezultats pa Iimeniem:

Atrod teksta atbildes uz
konkrétiem
jautajumiem.

Teksta dotas informacijas apstrade

|lzmantojot teksta doto
informaciju, veido
diagrammas, kas
atspogulo dazadu augu
séklu digtspeju.

7 klase

2016. X1, XI1

Izmantojot ..., veido
planu, lai noskaidrotu
augu saknu augSanas
atrumu dazados laika
apstaklos.

Formulé faktorus,
kas veicina vai kavée
augu attistibu un
vairoSanos,
balstoties uz ...

Atrod izlasito romanu
fragmentos atbildi uz
konkrétiem jautajumiem
(S.Vensko “Vavere,”
M.Ende “Momao,”
M.Hofmane
“Stravaganza. Masku
pilséta”)

Vizualizé teksta doto
informaciju:

varonu galvenas pasibas
sakarto tabula, veido
Eilera-Venna diagrammas
ar kopigo un atskirigo
varonu raksturojuma.

Komente atzinas,
skaidro
frazeologismus,
sveSvardus, pamato
viedokli, diskuté par
teksta ietvertajam
atzinam.

Prognoze situacijas
talako attistibu un
pamato viedokli ar
citatiem no teksta,
raksta romanu
turpinajumu.

Uzdevuma teksta atrod
un dotos un
aprékinamos lielumus.

Teksta uzdevumam
atbilstoSa zZimé&juma,
skices, tabulas, grafa
veidoSana.

Dotas informacijas
izvértéSana -
trikstoso un lieko
datu konstatéSana.

Situacijai atbilstosa
matematiska modela
— izteiksmes,
vienadojuma
veidoSana.

A UYL Ot -




Ka izveidot kritériju un snieguma limenu

aprakstu?

«Teksta dotas informacijas izmantosana»

R

Y . A



Teksta dotas informacijas izmantosana - kas veido kompleksumu?

Teksts

Drukats, elektronisks (lasitajs var/nevar mainit teksta saturu, veidot,
kombinét to)

Nepartraukts (teikumi, rindkopas), partraukts (anketas, grafiki,
kartes,...) partraukta un nepartraukta teksta kombinacija;
viens/vairaki avoti (saistiti, nesaistiti)

Apraksts, stastijums, skaidrojums, instrukcija, ...

Konteksts personisks, sabiedrisks, izglitibas, zinatnisks, darba
vajadzibam, ...

Pazistams, vienkarss, pierasts, svess




Teksta dotas informacijas izmantosana - kas veido kompleksumu?

Kas jadara

legut teksta ietverto informaciju (tieSi un neparprotami noradita
teksta; var but nepiecieSamiba atrast to teksta dalu, kura mekléjam
informacija, izmantojot “navigacijas” rikus — virsraksti, tabulu attélu
nosaukumi u.tml.; ...

Integrét, interpreteét izlasito (saistibas, sakaribas starp teksta dalam

noteikSana — var but gan viegli ieraugama, var atrasties dazadas
teksta dalas vai dazados tekstos)

Reflektét un izvertét — ieguto informaciju saistit ar savu iepriekséjo
pieredzi, t.sk. spriest par teksta dotas informacijas kvalitati,
piemérotibu




Teksta dotas informacijas izmantosana - kas veido kompleksumu?

Teksts
* Drukats, elektronisks (lasitajs var/nevar mainit teksta saturu, veidot, kombinét to)

* Nepartraukts (teikumi, rindkopas), partraukts teksts (anketas, grafiki, kartes,...)
partraukta un nepartraukta teksta kombinacija; viens/vairaki avoti (saistiti,
nesaistiti)

* Apraksts, stastijums, skaidrojums, instrukcija, ...

* Konteksts: personisks, sabiedrisks, izglitibas, zinatnisks, darba vajadzibam, ...
* Pazistams, vienkarss, pierasts, svess

Kas jadara

* |egut teksta ietverto informaciju (tieSi un neparprotami noradita teksta; var but
nepiecieSamiba atrast to teksta dalu, kura mekléjam informacija, izmantojot
“navigacijas” rikus — virsraksti , tabulu attélu nosaukumi u.tml.

* Integrét, interpretét izlasito (saistibas, sakaribas starp teksta dalam noteikSana —
var but gan viegli ieraugama, var atrasties dazadas teksta dalas vai dazados
tekstos)

Reflektét un izvértét — ieglto informaciju saistit ar savu iepriekséjo mredzi, t.sk.

a dotas jnformaciias kvalitati pigmerotibu. \ [ 4
A




Grupa izveidojiet kritériju un snieguma limenu
aprakstu prasmei «izmanto teksta dotu
informaciju»!

Testéjiet savu snieguma limenu aprakstu,
izmantojot uzdevumu piemeérus!




Grupa formuléjiet 3-4 iespéjas, ka var
izmantot kritériju un snieguma limenu
aprakstus!
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